


Session 7 “E-N-T-R-E-P-R-E-N-E-U-R”
CONCEPTS: ENTREPRENEUR, INCENTIVES

Can you spell entrepreneur? Forty fifth grade students can not only spell the word but can
tell you much more such as the risks involved, the challenges, and the incentives in being
an entrepreneur. Project based learning set the stage for students to investigate biographies
of entrepreneurs so they could present their economic findings in the form of a poster
session. These rubric assessed posters were shared with students in our school, families,
and invited guests. Posters featured entrepreneurs such as Madam C.J. Walker, Sam
Walton, Walt Disney, Charles Lazarus, William Dillard, L. L. Bean, Milton Hershey, Dave
Thomas, and John Deere.

The students initially thought that all entrepreneurs were successful but quickly came to
understand that is not always the case. Each group shared their posters and discussed
choices their entrepreneurs made throughout their lives. A visit from a local entrepreneur
brought economics to life as they heard first hand about the risks and incentives involved
for entrepreneurs. Are wise decisions “the secret to success”? Forty fifth graders would say,
“YES!”.
Principle # 6 from “The Six Core Economic Principles”

The Consequences of Choices Lie in the Future.
(Time Estimate: 180 minutes)

Session 8§ “ENTERPRISING ENTREPRENEURS”

CONCEPTS: GOOD, SERVICE, CHOICE, MARKET, PROFIT, ENTREPENEUR,
PRODUCER, SPECIALIZATION

Do all entrepreneurs choose to produce the same good or service? No, and so it was with
our fifth graders. Our classes applied the PACED Decision Making Grid and chose to
produce class goods for a school market. After securing loans from our school bank, the
businesses identified productive resources, divided labor, and set to work.

One class chose to produce silver cow bells. They chose to donate their entire profit from
the sale of these goods (after expenses, of course) to Heifer International to purchase a cow
for a family in need. The other class chose to try their hand at producing the “best” salsa
around town. Guess they wanted to win the “Red Hot Decision Making” contest next time!
(See Session 4) With their profit, they chose to purchase new games and math
manipulatives for their class.

When we referred to “The Six Core Economic Principles™ poster this time, we easily
identified and related with choices. Students also saw the benefits in specializing in the
production of their goods.

Principle #1 from “The Six Core Economic Principles”
*People Choose.

Principle #5 from “The Six Core Economic Principles”
*Voluntary Trade Creates Wealth.

(Time Estimate: 180 minutes)



. Session 9 “WHERE IN THE WORLD WERE THESE GOODS PRODUCED?”
CONCEPTS: TRADE, IMPORT, EXPORT, VOLUNTARY EXCHANGE,
INTERDEPENDENCE

Economics and geography were a natural fit for this lesson as students learned the benefits
of trade. Using a quote by Dr. Martin Luther King, Jr. about global interdependence, the
lesson began with students guessing where twelve “morning time” goods were produced.
They were VERY surprised by the results which led them into a discussion of concepts
such as imports and exports and “why” people choose to trade. A scavenger hunt through
their homes allowed them to see interdependence everywhere. As a final element, students
brought one of their goods from home, shared the good and where it was produced with the
class, and plotted it on a world map.

Principle #5 became very obvious to the students as they participated in this activity. They
easily saw how they benefited from voluntary trade and appreciated the broad choices they
had as a result of voluntary trade.

Principle #5 from “The Six Core Economic Principles”
*Voluntary Trade Creates Wealth.
(Time Estimate: 145 minutes)

. Session 10 “THE MAGIC OF MARKETS”
CONCEPTS: TRADE, VOLUNTARY EXCHANGE

“T’1] trade you” was a common phrase heard during this activity which reinforced the
lesson about trade as it affected their “world”. The lesson began with each student
receiving a brown paper bag with a good inside and a colored dot on the outside (red,
green, orange, or blue). Students were directed to look inside the bag and rate their level of
satisfaction with the good they had received on a scale of 1-5 (“one” indicating little
satisfaction through “five” which indicated great satisfaction). Students were directed to
look on the outside of their sack and identify the colored dot. Students with orange and
green dots were directed to gather. Trading opened between these groups. Blue and green
dots were also able to trade. After a one minute round, students reevaluated their level of
satisfaction by ranking their satisfaction level again. Trade continued until the entire class
was an open for trading.

Did most trade? Yes. Did they gain from the exchange? Yes. Did everyone trade? No. They
found that people really do trade when they think they can gain something from the
exchange. Was everyone happy with their trades? No. Some complained that they didn’t
have a good that anyone wanted, so no wanted to trade with them. Is that real life? Yes!

Well, Principle #5 was reinforced through this simulation. The discussion that followed
from presenting this principle again was lively. There was NO doubt that this activity lefta
lasting impression on these young minds.
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Principle #5 from “The Six Core Economic Principles”
*Voluntary Trade Creates Wealth.
(Time Estimate: 60 minutes)

Source: Adapted from “The Magic of Markets”, FTE,
http://www.fte.org/teachers/lessons/efl/mon/eflmon2.htm

Session 11  “PROFUSION OF CONFUSION”
CONCEPTS: MARKET CLEARING PRICE, SUPPLY, DEMAND, PRICE,
PRODUCER, CONSUMER, MARKET ECONOMY

Our spring fundraiser, selling chocolate, was the perfect introduction to a “sweet” lesson on
learning how to plot supply and demand graphs and determine market clearing price.
Students looked at the market from a consumer’s standpoint as they discussed demand for
chocolate. They soon learned it was a completely different story as they imagined being
producers and considered supplying chocolate in the marketplace. They all know now that
“X” really does mark the spot when determining the market clearing product for chocolate
and other goods.

P.S. There was a great demand for chocolate. Our fundraiser was a huge success!

Do people respond to incentives in predictable ways? If the price of chocolate is 5 cents,
would you be willing and able to buy more chocolate than if the price of chocolate is
$1.00? Students now understand that the United States is a market economy for the most
part, and they now have a better understanding of the role of producers and consumers.

Principle #3 from “The Six Core Economic Principles”

*People respond to Incentives in Predictable Ways.
Principle #4 from “The Six Core Economic Principles”

* Economic Systems Influence Individual Choices and Incentives.
(Time Estimate: 60 minutes)

Source: Adapted from “A Profusion of Confusion”, Teaching Strategies 5-6, NCEE

Session 12 “A TAXING ACTIVITY”
CONCEPTS: TAX, PUBLIC GOODS AND PUBLIC SERVICES

Would you vote for an increased sales tax to fund public goods and public services? Each
student drew a slip of paper that indicated whether they represented a public service like
public schools, public library, state parks and recreation, fire department, police department
or a slip that said “voter”. Students grouped themselves by their slips, and the work began.
Each public service developed a persuasive advertising campaign to convince voters to
vote for an increased sales tax to fund additional public goods and public services in their
area. Then, the voters decided! The votes weren’t unanimous, but these citizens saw a need
for increased public goods and public services in all areas.
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Certainly we want all students to be able to make wise decisions now and in the future.
Why not help students understand issues in the fifth grade and the role of voters and how
the choices they make have consequences now and in the future.

Principle #1 from “The Six Core Economic Principles”
*People choose.
(Time Estimate: 60 minutes)

Session 13 “REGULATION RIGMAROLE”
CONCEPTS: PRODUCTION, HUMAN RESOURCE, HUMAN CAPITAL, ROLE OF
GOVERNMENT/GOVERNMENT REGULATIONS, COSTS, BENEFITS

Good news! All the students were hired to work at the Friendship Pin Factory! The new
employees were so excited to have such a “fun” and “easy” job! Things were going well as
they produced friendship pins, but then a little government agency “OSHA” visited the
factory. The Occupational Safety and Health Act is a government agency that mandates
regulations to help protect workers. It appeared that some workers had complained that
they had developed a skin rash from touching the beads over a long period of time, so the
factory provided hand protection. The factory managers said all workers “had” to wear
them....it was the law. Then, some other workers complained that the beads were flying
off the pins and causing head damage...so, then another regulation was passed mandating
head protection. Production decreased a little, but human capital was improved by
experience. Students weighed the benefits and costs of the regulations from the perspective
of the employee and the employer. Reading about government regulations in a textbook
would have been comprehended by some, but participating in this economic simulation will
be remembered by all!

Principle #4 from “The Six Core Economic Principles”
*Economic Systems Influence Individual Choices and Incentives.
(Time Estimate: 60 minutes)

Source: Adapted from “Regulation Rigmarole”, Lesson 15, Master Curriculum Guide in
Economics: Master Teaching Strategies 5-6, NCEE.

Session 14 “ECONOMICS DOESN’T PUZZLE US!”
EVALUATION

Carousel brainstorming was the agenda for this activity. Students were divided into
cooperative learning groups, and each group was given a brightly colored marker. Writing
tablet sheets with economic questions or discussion starters were posted around the room
that dealt with topics covered in our project such as —*“Why Economics?”, “Top 10
Economic Concepts”, “What Does it Take to Be an Entrepreneur?”, “What Public Goods
and Public Services are Provided through Taxes?”, “Wise Choices are Made When....”,
and “Why Trade?” Students rotated in three minute sessions to visit each tablet sheet and
responded to each statement or question. If they agreed with the answers already posted
from earlier groups, they simply put a dot with their marker by that answer to show

agreement. A time of whole group debriefing followed the rotations.



All the principles from The Six Core Economic Principles were employed through this
activity.
(Time Estimate: 45 minutes)

Source: Adapted from “Carousel Brainstorming”,
http://its.guilford.k12.nc.us/act/strategies/carousel brainstorming.htm

Session 15 “THE GIFT”
EVALUATION

Don’t you just love gifts? After sharing a book entitled “The Gift” by Sandra Magsamen,
students realized the importance of “passing on gifts” to those who are special to you.
Given a rubric and an opportunity to work in teams, students created a gift to “pass on their
knowledge of economics” to those in younger grades. How creative! One class chose to
create a book “E is for Economics: the ABCs of Economics”. The book highlightse 4
economic concepts for every letter of the alphabet. One group wrote a poem about
economics, another team produced an economics game show, a third group wrote a song,
yet another group created a cheer. It’s always impressive and rewarding to see young
minds let their economic creative juices flow. These gifts were given straight from the heart
and will be treasured by those who received them.

*All the principles from the Six Core Economic Principles were employed through this
activity.
(Time Estimate: 120 minutes)

Session 16 HEADLINE: “ECONOMICS LEAVES NO CHILD BEHIND”
EVALUATION

Now was the time to see if the students really could write an article to match the headlines,
and who better to direct their findings to than to the “head” of our country? That’s right;
they wrote letters to President Bush. We don’t know if the “No Child Left Behind” act will
meet with success in the future, but we do know how students can encounter great success
by learning economics.

Drew wrote, “My friend Ryan just moved here from North Carolina , and he knew nothing
about economics. Well, our economics teacher wasn’t going to have that in our school. So
we started teaching him, and he caught on very quickly. That told me that if one child can
learn, then all children can learn and learn it quickly.”

“Economics Leaves No Child Behind” makes sense. Economics is “real world” learning.
We will actually use it when we are adults. We all know that scarcity means there is not
enough of one resource, good, or service to satisfy everyone’s wants,” penned Lucy.

Kali shared, “Some people don’t know it, but we all use economics in everyday subjects
like science, social studies, math, and reading. We learned that there is Economics in
almost everything we do. We also learned that economics is for everyone, because we are
all part of the global marketplace.”



“Economics helps us make good choices now and for our future. We have also learned a lot
of economic terms like goods, services, entrepreneur, and scarcity. I also learned we don’t
get everything we want,” added Amy.

After reading these exceptional letters, it was crystal clear that these students had not only
learned economic concepts, but they were also able to express their understanding of
economics with anyone and everyone who would listen. We are hoping there are some who
will listen and make economics a part of everyday learning for all students!

(Time Estimate: 120 minutes)
Session 17 POSTTEST
EVALUATION

All students were administered the posttest.
(Time Estimate: 45 minutes)



